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Abstract: The mastery of academic vocabulary is crucial for advanced
EFL/ESL students since they require being able to comprehend academic
materials, take part in discussions and communicate in written form. But
learning individual lexical units does not guarantee that students will be able to
communicate effectively in an academic way. In the present paper, intentional
learning, exposure through context, practice, morphological analysis,
collocations and production are considered. It is stated that advanced EFL/ESL
learners require both depth and breadth of vocabulary knowledge, and
vocabulary needs to be acquired through meaning, grammatical behavior,
collocation, register and usage.
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Introduction

It gets more difficult to learn vocabulary at advanced levels
since apart from general words, there is the need for academic words
and understanding their various meanings, grammatical structures,
collocations, and usage. According to Nation (2001), there are
various types of word knowledge one needs to be able to know a
word, such as form, meaning, and usage. Academic vocabulary goes
beyond mere learning of translations or definition.

Coxhead (2000) compiled the Academic Word List (AWL),
which is made up of 570 word families found in academic writing.
The AWL serves as a good foundation but academic vocabulary is
not totally universal since according to Hyland and Tse (2007),
items in the AWL have different behavior in different disciplines and
genres.

The objective of this paper is to explore research-based
approaches to widening the academic vocabulary of EFL/ESL
learners at an advanced level through contextualized learning,
recycling, word formation, collocation, and productive application.

Methods

This essay applies a comparative descriptive method using
research conducted in the field of vocabulary acquisition in the
second language and academic English. Sources from the research
include vocabulary knowledge, academic word lists, contextual
learning, repetition, spacing, lexical depth, and vocabulary learning
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strategies. The purpose of the sources is to find methods applicable to advanced
students who have a large general vocabulary.
Effective Strategies for Expanding Academic Vocabulary

Academic Vocabulary Selection

The systematic selection of words is one of the primary prerequisites for an
efficient process of vocabulary acquisition. More advanced students can waste much
time studying a huge number of infrequent words that do not relate to their learning
objectives. According to Nation (2001), it is important that vocabulary acquisition
objectives are related to the use of language. Thus, academic students should focus
on studying high frequency academic vocabulary, discipline-related vocabulary, and
words that reoccur in texts.

Academic word lists are helpful in this endeavor. In this regard, it is reasonable
to use the AWL by Coxhead (2000), which gives 570 academic word families.
Nonetheless, it is important not to take the list for granted since Hyland and Tse
(2007) argued that vocabulary in academia changes depending on the field. For
instance, the word “culture” can be very significant in social sciences but not so
much in engineering. Therefore, it is necessary for learners to use academic word
lists together with vocabulary extracted from their own materials.

Learning Vocabulary Through Context

Contextualized academic vocabulary learning is yet another approach that can
be helpful. The advanced learners can come across unknown terms while studying
articles, books, reports, lectures, etc. Rather than rushing to translate all of the
unknown words at once, the learner can try to make an assumption of their meanings
based on context clues. It has been proven that context plays a key role in incidental
vocabulary learning.

Context can also give information which cannot be obtained by word lists
alone. The person studying the word “conduct” as “do” may comprehend the basic
meaning but not be able to comprehend the patterns like “conduct research,”
“conduct an experiment,” or “conduct an investigation.” Studying the word through
several contexts will make it easier for the student to comprehend these patterns.
According to Schmitt (2000), the knowledge of vocabulary has many dimensions
and context can be used to gain all this knowledge.

Contextual learning cannot stand alone as sufficient since it may lead to wrong
conclusions on what a certain word means. That is why teachers may use contextual
guessing together with consulting dictionaries and doing exercises.

Repeated and Spaced Exposure

It is not possible for one to master the vocabulary after one exposure. It is
necessary for the learner to be exposed to the words again and again to learn them.
The research carried out by Webb (2007) on vocabulary learning through repeated
exposures shows that as the repetitions were increased, the knowledge gained in
different dimensions was also increased.

Timing of repetition is also significant. The massed practice, where a word is
repeated multiple times during a limited time, may result in the experience of

Jusipova E.B., Seytniyazova G.M. DOI10.66073/ReFocus-Conf/0910148


https://doi.org/10.66073/ReFocus-Conf/0910148

[(e]
N
o
N
(2]
=)
~
=2
=z

XALQARO ILMIY-AMALIY KONFERENSIYA

«O'ZBEKISTON OLIMA AYOLLARINING MAMLAKAT TARAQQIYOTIGA QO*SHAYOTGAN HISSASI»

749

familiarity and can be ineffective for retaining knowledge for long periods of time.
Spaced practice has been proven to be effective according to recent research. Kim &
Webb (2022) conducted a meta-analysis and proved a medium to large effect of
spaced practice and that longer spacing is more efficient than shorter spacing in
delayed posttests.

For an advanced learner, a system could include going through a new
vocabulary item on the day that they learn it, then again after some days, one week,
and subsequently weeks. This process could be facilitated using digital flashcards,
although there should be more than translations on the cards.

Morphological Analysis and Word Families

Many words in academic vocabulary have morphological connections.
Students with the ability to use prefixes, suffixes, and roots are likely to learn new
vocabulary easily since one known word enables them to learn several related forms.
Knowledge of the word “analyze” is going to help one learn such words as
“analysis,” “analytical,” and “analytically.” Word families and word parts are
recognized by Nation (2001) as key elements in vocabulary acquisition, whereas Gu
and Johnson (1996) discovered a positive relationship between word formation and
language learning.

The morphological analysis technique proves to be especially helpful when
dealing with more advanced learners, because of numerous complicated derived
forms in academic literature. Instead of learning all the individual forms, it is
possible to build word families, as well as compare different grammatical functions:
while "justify" is a verb, "justification" is a noun, "justifiable" is an adjective, and
"justifiably" is an adverb.

Learning Collocations and Lexical Patterns

Learning words in association with their typical collocations is another way to
go about vocabulary learning. Academic vocabulary typically follows certain
patterns in combination such as “provide evidence,” “pose a question,” “strongly
suggest,” and “significant difference.” While one may be familiar with each separate
word, without learning the collocation, he or she will use unnatural language.

According to Nation (2001), chunking and collocations are two essential parts
of vocabulary learning. This means that learners need to note down new words in
small chunks rather than as separate words. Corpus-based tools can help students
analyze the patterns of usage of certain words in professional writing.

) <

Depth of Vocabulary Knowledge

The development of vocabulary cannot be determined merely on the basis of
the number of words known by a learner. The depth of vocabulary knowledge is
equally significant. Qian (1999) discovered that the size of the vocabulary and the
depth of vocabulary knowledge of learners positively contributed to their reading
comprehension performance and made a unique contribution to predicting reading
performance. This implies that a proficient learner must explore the word from
different angles: meaning, form, phonology, grammar, register, collocation,
association, and relation to other words.
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For instance, in learning "substantial,"” the definition does not only include the
meaning of "big" but also includes things such as the collocations like "substantial
evidence," its formal register, and distinctions with similar words such as
"significant" and "considerable."

Retrieval and Productive Use

Yet another strategy that can be used effectively by ESL students is recalling
vocabulary from memory rather than reading it over and over again. Gu and Johnson
(1996) showed that such strategies as contextual encoding and activating newly
learned words are positively correlated with the development of vocabulary and
language proficiency skills. This suggests that new academic vocabulary should be
used actively once it is acquired.

The task of writing is especially effective since it necessitates accurate lexical
choice. After learning academic words, one can apply them to writing paragraphs,
paraphrasing sources, summarizing articles, and presenting oral explanations of
various concepts.

A Systematic Learning Programme

It will be highly unlikely for the most efficient method to be a singular one.
Rather, the method that should be employed by advanced level learners is that which
entails the utilization of various approaches in a systematic cycle. These include the
identification of vocabulary items from academic texts; studying the form,
definition, word family, and collocations of those chosen words; encountering them
in different contexts via reading and listening; reviewing them via spaced retrieval;
and using them in speaking and academic writing.

This system mirrors the multi-faceted nature of vocabulary knowledge as
described by Schmitt (2000) and Nation (2001).

Implications for EFL/ESL Teaching

When teaching advanced language users, instructors should not introduce
academic vocabulary through rote learning of lists of words. The lesson may be
introduced using a short academic passage containing several target words. The
learners can then deduce the meaning of the words, analyze their morphology, find
out their collocations, and make comparisons with synonymous terms.

Learners should be encouraged to research independently on vocabulary. They
can maintain vocabulary journals containing the word, its pronunciation, part of
speech, word family, collocations, sample sentences, and their own sentences. This
promotes selective attention and learner autonomy, just as seen in Gu and Johnson
(1996).

It should not be limited to recognition only. Laufer & Nation have shown in
1995 that the lexical frequency profile analysis can give a hint about the vocabulary
use in the learners' written works. This means that it is possible to evaluate whether
students use academic vocabulary in their writing rather than recognizing the
meaning of the words in some test.
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Conclusion

The development of academic vocabulary among advanced EFL/ESL learners
should involve a more systematic process because the knowledge of academic
lexicon is a complex matter. It is not enough just to learn more words; the important
thing is to develop deep understanding and better control of those words which
learners will probably use. The word lists for academic learners will help in selecting
appropriate vocabulary; however, it is important to complement them with
discipline-related language. Contextual learning offers meaningful exposure; the
process of repetition and spacing is crucial for retention. Morphology helps to notice
the connections between words from word families; collocations will help in using
words correctly.

That is why learners who have already attained a higher level of proficiency
should combine studying in an explicit manner with being exposed extensively
rather than rely solely on one particular method. An effective program for studying
vocabulary must continuously lead learners to notice, understand, memorize,
recognize the word, and, lastly, use the word independently. It can help in studying
academic vocabulary in a more productive way and allow students to work
efficiently in an English-speaking academic environment.
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